FOCUS AND RELAY CLASS TEACHERS’ HANDBOOK
1. Introduction 
The core of Cooling Conflicts is peer teaching. Groups from an older class teach the younger students the fundamentals of conflict theory, and how to explore and handle conflict situations, through the use of a specific educational drama technique known as enhanced forum theatre. For a step-by-step description of this drama techniques go to Enhanced forum theatre on the website.

These older students have the key role of teachers in Cooling Conflicts and their class is known as the key class. The classes they teach are referred to as focus classes. 
Focus classes may then teach younger classes using the same techniques. These classes are known as the relay classes because the baton of communal responsibility for conflict management is being passed on to them.
Key class students may also assist groups of focus class students to plan to teach simplified versions of conflict theory and enhanced forum theatre to younger classes in the school or in other schools. In some cases it is possible that key class students can act as mentors for the focus class students when they peer teach younger students in their turn. 

The students’ ability to comprehend conflict theory is enhanced when issues of conflict have been a focus of the teaching and learning they have been experiencing in the classroom. Class teachers can assist by integrating this focus into their teaching programs immediately prior to, during and after the peer teaching.
To effectively peer teach in high schools, the key class students will need access to the focus classes over a period of about three weeks for about 80 to120 minutes per week. If fewer minutes are available each week, the peer teaching period may need to be extended by a week or two. In primary schools the amount of time will depend on organisational factors within the schools, such as the availability of the students in the focus classes, the age level of the classes and the amount of time that class teachers can devote to the program.
When focus class students peer teach relay classes a shorter time frame would be appropriate.
If the focus or the relay class is a Stage 2 class, it may not be appropriate for them to peer teach a younger class. However the group could devise a performance piece to present to their peers.  
2. Role of the focus and relay class teacher

Focus and relay class teachers are not responsible for teaching their students the drama techniques used to examine and manage conflict. That is the role of the peer teachers. However, teachers can use their familiarity with the drama techniques to assist their students when they prepare to peer teach younger students. 
Focus and relay class teachers have the opportunity to integrate into teaching programs the examination of conflict. For example, English teachers can choose texts that involve conflict, so assisting the students to comprehend conflict theory when it is peer taught to them by the older students. Similarly, involvement in Cooling Conflicts will assist students to examine conflict in literature. 
Similar opportunities to integrate aspects of Cooling Conflicts into programs exist in other key learning areas such as HSIE and PDHPE.
Focus and relay class teachers, along with other staff, will need to provide supervision when their classes are being peer taught by the key or focus class students. In each case it is important to allow the peer teachers to find their own way and to intervene only in extreme circumstances.
Students will need the support of their teacher when preparing to peer teach younger students. The teachers can assist with suggested lesson plans and suggested improvements to students’ enhanced forum theatre pieces.
Teachers will need to liaise with the program’s school coordinator to plan for their students’ peer teaching of younger classes.
3. Implementation
Phase 1

Phase 1 of Cooling Conflicts predominantly involves the key class and its teacher.
While the key class learns about conflict and how enhanced forum theatre can be used to examine and manage conflict, the focus classes follow their normal program into which their teachers may have integrated an examination of issues of conflict.
About four or five weeks into their program, key class students visit the focus class they will be peer teaching. They explain the Cooling Conflicts program and introduce the class to the three stages of conflict — latent, emerging and manifest. They describe the way particular behaviours escalate and de-escalate conflict from stage to stage. 
The key class students may also administer a questionnaire or conduct interviews or a class discussion with the focus class, asking about the conflicts in their lives, their knowledge of the nature of conflict and their attitudes to specific forms of conflict. The key class students can use the information from the questionnaires, interviews or discussions to construct enhanced forum theatre pieces that reflect the interests and concerns of the focus class students. The same process can then be used when the focus class students peer teach the relay class.
While the key class students prepare their peer teaching and enhanced forum theatre pieces based on their research, it is valuable for the focus class teacher to follow up the subject of conflict management with the class, and help the students develop their understanding of the three stages of conflict and the causes of escalation and de-escalation.
Phase 2
The key class students peer teach the focus classes over a number of weeks. 
If both the key and focus classes are in a high school, the number of weeks will vary according to the number of opportunities to create parallel timetabling between the classes. As a rough guide the peer teachers from the key class will need between four and six hours of face to face time with the focus class students. 
In the case of the key class being from a high school and the focus classes from a primary school, negotiation will need to take place between the two schools’ program coordinators to determine a time frame. Circumstances such as the distance between the schools will impact on the organisation of the peer teaching.
In primary schools that are implementing the program independently there is a great deal of flexibility available. The amount of time devoted to the peer teaching would be negotiated between the teachers, the program coordinator and the principal.
It is advantageous for the key class to have time away from the focus classes to reflect and plan further work. In the lessons without the key class students the focus class teacher can reinforce the learning about conflict provided by the peer teachers.
During the peer teaching the key class students assist groups of focus class students prepare and enact dramatised conflicts. These pieces of enhanced forum theatre could form the basis of the peer teaching of relay class student groups.

Class teachers should avoid intervening during peer teaching unless there is physical danger or serious transgression of rules. At the beginning the peer teaching students will be tentative, the atmosphere uncertain, and the peer teachers will make mistakes. However, if allowed to work their way out of unexpected situations, they will meet the challenge and provide effective teaching. The experience gives them enormous satisfaction and the focus class students respect them more for it. When the focus class starts its peer teaching of the relay classes the same applies.
Once the key class teachers have completed their teaching, the focus class students can work both as a whole class and in groups to develop and plan the teaching of conflict management through drama to a group of younger students. 
The peer teaching will have given a strong basis for this work including some ready-made pieces of enhanced forum theatre that can be refined. Each group in the focus class prepares their peer teaching, presenting the three stages of conflict and the concept of escalation and de-escalation in simplified form.

If focus class teachers feel confident they may choose to assist their students prepare new enhanced forum theatre pieces designed to interest the relay class students. Using the headline technique is one way to assist in this process. Go to Ways into drama work on the website.
Focus class groups need to decide on a number of warm-up games and focusing activities to help break the ice and get the full attention of the relay class. Appropriate games and activities are also described in Ways into drama work on the website. 

At this stage the expertise of the focus class teacher is vital in helping the groups of students in planning to teach the relay class. They will particularly need help with the structuring and timing of their teaching and also some tips on classroom management. Ideally, the original key class group may be able to return to assist in this process as well.

Phase 3
In Phase 3, focus class students follow a similar pattern to the one established by the key class in Phase 2, peer teaching the younger student in the relay classes. 
It is preferable for this phase to commence as soon as possible after Phase 2 is completed while the concepts and skills are fresh in the students’ minds and their keenness to emulate their older peers is at its height.

While the relay classes are not involved in Cooling Conflicts until Phase 3 of the program, they are very important for two reasons:

· young children are as capable of learning and sharing the valuable insights into conflict that Cooling Conflicts provides as are their older peers
· by providing the older students with people to teach, the relay class students help them to deepen their understandings and cement their learning. The most valuable learning comes when the students are peer teaching.

There are a number of models for the delivery of the focus class peer teaching to the relay classes. The preferred delivery mode will depend on a number of factors including the age of the focus and relay class students and the distance between participating schools.
In each of these models it would be possible to create a role for some or all of the key class students as well. They can act as mentors for the focus class students as well as older role models for the relay class students.
In-class series

This is only practicable if the classes are from the same school or the primary school is geographically close to the high school. The peer teachers visit the classes they are to teach on a number of occasions over a one or two-week period. This is basically the same structure that the focus class has participated in with the key class students.

In this structure, a group of focus class students can work with a relay class as a single group for warm-up games and an enhanced forum theatre demonstration. They then break up into smaller groups, each under the tutelage of a smaller group of peer teachers, in order to help the relay class students devise their own forum pieces. These forum pieces are then demonstrated to the rest of the class as an audience.

This is the preferred model as it allows the relay class students time enough to learn effectively about conflict through enhanced forum theatre. This model may impart sufficient knowledge and skill to enable Stage 3 relay class students to peer teach younger students.
Induction program

In this model graduating Year 6 students from feeder primary schools visit the high school for a day of induction. The purpose of the visit is for the students to familiarise themselves with the school environment. They are introduced to some of the high school students who become their mentors, guides and buddies for the day and help de-mystify the concept of high school. Here the Cooling Conflicts peer teaching can be condensed into a series of single one-hour encounters with groups of the relay class students with dramatic situations taken from the conflicts of concern to them. Each of the focus class groups teaches a number of times to different relay class groups.

Alternatively, the relay class students can be formed into groups for warm-up games then come together as a very big single audience for the enhanced forum theatre performed by the focus class. They may then break into new, smaller groups to prepare enhanced forum theatre pieces for the rest of the students to view and intervene in to manage the conflicts depicted.

In this model the relay class students would not receive sufficient experience or skills to be able to successfully peer teach younger students.

Festival

Cooling Conflicts can be given a festive air by being included in a school festival day or conducted as a festival. This can include a lunchtime barbecue organised and cooked by the focus class for the visiting relay class students.

The relay classes can be broken up into groups, each under the tutelage of focus class students. These groups then work separately during the day. Each focus group prepares its own introduction, games, conflict exposition and enhanced forum theatre and then splits up the 12–15 relay students into sub-groups of three or four, each of which works with one focus class ‘director’ to devise a piece of simplified forum theatre. The whole relay group comes together to share these performance pieces.

In this model the relay class students would not receive sufficient experience or skills to be able to successfully peer teach younger students.

Phase 4

The fourth phase of Cooling Conflicts is an optional theatre-in-education (TIE) project. A TIE project involves researching a conflict of direct concern to a community audience and creating a piece of enhanced forum theatre that examines the conflict, which is then performed for that audience or a number of audiences. The community audience may be another school in the area or delegates at a conference. If it is possible, focus class students could be involved in such a project, either as organisers, performers, or facilitators — or all three. For more detail see Community theatre-in-education on the website.

For older relay class students to gain the maximum benefit from Cooling Conflicts, they need to be given the opportunity to peer teach younger students, or at least to demonstrate the drama work that they have prepared while working with the focus class students. They can perform their pieces for same-aged audiences or for parents at a special performance. 
4. Considerations
Time
Sufficient time needs to be allocated to the peer teaching of the focus or relay class so that students are capable of passing on the knowledge and skills to the more junior class students.
Numbers
The number of focus class students will generally determine the number of relay classes that can be accommodated in the program. As a general rule a group of six focus class students could deal with 15 relay class students. Therefore, a focus class of 24 students would cater for up to two relay classes.

If the focus class groups repeated the process at another time the number of relay classes could be increased.
Space
While drama can be taught in classrooms, the students do need a cleared, safe space to move around in, rehearse, play and role-play, demonstrate and perform. A cleared classroom may be sufficient, especially if it is carpeted.

Noise can be a problem for neighbouring classes, and so, reciprocally, for the peer teaching of the relay classes. Doing drama about people in conflict, where often several groups will be working simultaneously on different scenes, generates a lot of noise — purposeful and controllable, but necessary.

A school hall might be better than a classroom, sometimes, especially if the numbers are large, but on the other hand, large empty public spaces can be intimidating. The acoustics may also be a problem in so large a place.

Working outside can be effective. However the space needs to be circumscribed especially for younger students to feel the space is manageable and to keep their attention focused.

Students also need to have some privacy in which to build belief in their work and take dramatic risks. So the space needs to be away from passers-by, whether teachers, other students or school visitors.
Follow-up
While the key or focus class will have conveyed some of the simple theory and practice of conflict management — understanding how conflict happens, how to recognise its stages and what to do about it — follow-up work will probably be necessary to clarify it. Some of the peer teachers will have imperfect understanding of the concepts they have themselves only recently been taught. 

If focus or relay class teachers are able to follow up the concepts as part of their teaching program, the understanding of the students will be enhanced.

5. Further information
Focus and relay class teachers are encouraged to engage in other sections of the website in order to gain an understanding of the rationale for the program and its general aims and intended outcomes.

The website also includes the Cooling Conflicts implementation chart which describes, in detail, the sequence of program implementation. For a more detailed description of how Cooling Conflicts is implemented at all its stages, including other teachers’ roles and responsibilities, go to the School coordinators’ handbook.

A glossary of key terms used in the program is also available on the website.

In order to assist their students in the preparation and refining of enhanced forum theatre pieces to be used in peer teaching, class teachers should go to Enhanced forum theatre.
Viewing the Cooling Conflicts video, available on DVD, is also a good introduction to the program’s implementation in schools and to its central dramatic form, enhanced forum theatre. Segments of the video are also available on the website.

Other sections of the website that relate to drama, conflict management and peer teaching may be of interest and assistance at certain times during the implementation of the program.

Focus and relay class teachers’ handbook
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