KEY CLASS TEACHERS’ HANDBOOK
1. Introduction

The most senior class involved in Cooling Conflicts is known as the key class.
Key class students learn about conflict management through drama activities and then teach these understandings to younger students in classes known as focus classes. 
This peer teaching is the core of the Cooling Conflicts program. Groups of key class students teach the focus classes the fundamentals of conflict theory and how to explore and handle conflict situations through the use of a specific educational drama technique called enhanced forum theatre. 
In high schools, students may be in an elective drama class in Years 9 or 10 or in the preliminary course of Stage 6 drama. Alternatively, students may be studying a drama unit as part of their English course or studying conflict as part of a PDHPE or HSIE class.  
In primary schools implementing the program independently the key class would be a Stage 3 class, usually Year 6.

In high schools the program content can be taught within a unit of work such as making drama, improvisation, playbuilding, dramatic forms or theatrical traditions and performance styles. The program then becomes a part of the students’ normal studies for the subject and is taught and assessed like any other unit.

In primary schools the program content can be included in an integrated unit of work involving the study of conflict, working towards outcomes in a range of key learning areas including English, Human Society and Its Environment (HSIE), Personal Development, Health and Physical Education (PDHPE) and Creative Arts.

2. Role of the key class teacher

The key class teacher needs to provide the drama skills and experience to the program. This expertise is particularly of benefit to key class students studying drama. The key class teacher needs to have some interest, experience and/or training in drama. 
Focus class teachers with more limited experience of drama may also seek the advice and support of the key class teacher. The level of support that a key class teacher is able to provide needs to be negotiated between the key and focus class teachers and the program’s school coordinator.

Teaching the key class students is the most important role for the key class teacher. Explicitly teaching the students conflict theory and the drama techniques that can be used to examine the stages of conflict will have a dual benefit: students will be led to the achievement of syllabus outcomes and they will become sufficiently confident of the subject matter and the drama techniques to be able to impart their knowledge and skills to the focus class students. 
The better prepared the students are for their peer teaching role the less need will exist for the key class teacher to support the focus class teachers. The key class students will be able to effectively peer teach with little or no intervention from their teachers.
To facilitate this, the key class teacher needs to assist the students when they are preparing to peer teach with suggested lesson plans and advice on the preparation of appropriate enhanced forum theatre pieces. Debriefing and adjustments to lesson plans can happen in key class lessons that occur between peer teaching sessions.

3. Implementation

The key class students and teachers are usually involved only in Phase 1 and Phase 2 of the Cooling Conflicts program. This takes the form of a unit of study that involves the sequence described in the table below.
	
Overview of key class involvement
	Proportion 
of program 

	The nature of conflict and the three sequential stages - latent, emerging and manifest
and

Mastering the 
dramatic forms 
Cooling Conflicts 
Phase 1
	Key class students become confident in understanding and identifying the conflict stages and in using the terminology accurately. This is achieved by using a range of improvised dramas suggested by the teacher and students, both fictional and actually experienced by members of the class.

The emphasis is on both becoming skilled in the use of the enhanced forum theatre, and in developing greater understanding of conflict and its management.
	40% of unit

	(
	(
	

	Meeting the focus classes
Cooling Conflicts
Phase 1
	Key class groups visit their focus classes and discuss with them the causes of conflicts in their lives, encouraging them to tell their own stories. On this visit the key class students may administer a questionnaire available on the website.
	One lesson

	(
	(
	

	Developing the peer teaching

Cooling Conflicts 
Phase 1
	Working in smaller groups of about six students, the key class students prepare to peer teach, using enhanced forum theatre. Possibility of preparing drama pieces based on the stories & surveys collected from focus classes. 
	30% of unit

	(
	(
	

	Peer Teaching

Cooling Conflicts 
Phase 2
	The key class groups work with a focus class for three to four weeks. This ideally takes place during usual lesson time of both key and focus classes.
	30% of unit


Learning experiences
The learning experiences described below are most appropriate for high school students. Key class teachers in primary schools will need to adjust their teaching of this material to make it appropriate to the age and level of development of their students.

Key class teachers may use either the primary school or high school handout, available on the website to introduce their students to the Cooling Conflicts program. The handouts describe the history of the program and the part that the key class students play in the program’s implementation in their school.

Part One: The stages of conflict

The students are introduced to the nature of conflict as a fundamental element in human life and are made familiar with the three stages of conflict — latent, emerging and manifest — and the imbalances of rights, interests and power that lead to conflict. Through questioning and the use of metaphors and examples the students develop a clear understanding of the three stages and how conflict escalates. For more detail about conflict theory, go to Conflict management through drama and peer teaching on the website.

The key class teacher introduces the concept that conflict can be managed, mediated and de-escalated. Using freeze frames, the students work in groups to create three images of a conflict they have experienced or know about at the three stages of latent, emerging and manifest. It is vital that the students understand that conflicts move through the stages at different times, and the freeze frames will show key moments that may be days, weeks or months apart.

The students discuss a range of conflicts and their causes, both real and fictional, and explore them through the use of freeze frames and playbuilding techniques, including active listening activities and headlining. For more detail of these techniques go to Ways into drama work on the website.

Students also begin to experiment with attempting to manage the conflicts by modifying the dramas. For example, those observing a sequence of three freeze frames showing the stages of conflict can step in to alter the interactions in one of the frames in an attempt to de-escalate the conflict.

Working in groups, the students create sustained improvisations about conflict containing three scenes depicting the three stages of the conflict. Improvising a scene of manifest or emerging conflict, then jumping back and forward in time to look at its causes and effects, is an effective way of devising these scenes. Again these conflicts will be both real and fictional.

These improvisations should also explore the possibilities for managing these dramatised conflicts, both by the participants within the drama, and by observers of the drama stepping in to mediate the conflict or to de-escalate it.

Part Two: The dramatic form – enhanced forum theatre

Described here is an overview of the learning experiences of students in mastering this dramatic form. For a full description and an example of the form go to Enhanced forum theatre on the website.

Students acquire an understanding of, and competence in, the use of enhanced forum theatre as a form of drama which allows them to explore conflicts and to experiment with actively managing them. The key class teacher may provide a brief overview of the work of Augusto Boal focusing on the use of forum theatre to empower people to change events and experiences in their lives.

The students work in groups using enhanced forum theatre to explore a range of conflicts, constructing each piece in three scenes, which enact the three stages of the conflict. These forum theatre pieces are performed for the other groups who are encouraged to intervene to take the roles of any of the participants and to de-escalate the conflict.
Teachers may wish to use one of two playbuilding strategies: the Headline technique or the Collaborative story development technique. Go to Ways into drama work on the website. 
Teachers may also use the enhanced forum theatre piece provided in the Cooling Conflicts video on the DVD to exemplify this dramatic form.
The students may not immediately grasp the idea that serious conflicts take a long time to germinate, so the scenes they generate move immediately through the three stages within a few minutes. An important constraint in this period is to impose a minimum time lapse between scenes of a week, a month or a year.
Students develop their understanding and use of the Joker, or Master of Ceremonies, as the controller of the drama and learn to identify the use of ‘magic’ by participants. ‘Magic’ in forum theatre is the term used to describe an attempt to resolve the conflict which is unrealistic, such as completely changing the character of one of the participants. 
In preparing their pieces the groups consciously provide opportunities in each scene, at each stage of the conflict, for effective interventions to occur.
Having mastered forum theatre, students in more advanced drama classes may be introduced to the more complex form of process drama. Teachers may develop their own dramas or lead the whole class through the example provided in the Process drama section of the website, using the key techniques of process drama and identifying them for the students. The techniques include teacher-in-role, role circle, multiple role, hot seating, simultaneous pairs role-play, thought tracking and dramatic reconstruction.

In groups, the students may then develop their own process dramas about specific conflicts and then enrol the rest of the class in the drama, deliberately using the key techniques to explore the conflicts and the possibilities for managing them creatively.

Although the techniques of process drama are more complex than forum theatre, so too is the depth of the students’ understanding about conflict that can result from using them. However, it is not practicable to ask for the key class students to devise their own process dramas to peer teach, or for non-drama focus class students to master process drama. Some of the techniques from process drama are included within enhanced forum theatre. It is enhanced forum theatre that is the main technique used by the key class students in peer teaching the focus classes.

The key class teacher assists the key class students to form their peer teaching groups. The number of students in each group should be adequate for the group to create and enact forum theatre pieces. A group of four would be a bare minimum. The total number of groups will depend on the size of the class and the number of focus classes they will be peer teaching. Read Part Five, below, before deciding on the number and size of the peer teaching groups.

Part Three: Meeting the focus classes

By arrangement with the teachers of the focus classes, the key class groups visit the focus class they will be working with and introduce themselves.

The key class students give the focus class students a brief outline of the Cooling Conflicts program and their part in it. They may administer a conflict management questionnaire, interview the students, or conduct a class discussion, to determine the conflicts that focus class students face and their understanding of conflict. They may use the sample questionnaire, available on the website, or teachers may ask key class students to design one of their own as part of the teaching and learning that takes place prior to their visit to the focus class. These visits give the key class students a familiarity with the students they will teach and builds anticipation in the younger students.

Part Four: Preparing for teaching

Having met the focus class students, the key class students prepare to teach them, assisted by the teacher, particularly in the development of effective teaching strategies and classroom management techniques. The key class teacher provides the expertise in teaching both conflict management and drama, which the key class students need to peer teach successfully. Each group:
· decides its strategies for teaching the stages of conflict. They may choose to use an analogy and prepare materials to demonstrate.
· decides on appropriate drama games and activities to warm up their focus class groups, allocating responsibility for leading these activities within the key class group. Go to Ways into drama work on the website for examples of warm up games.
· prepares the enhanced forum theatre piece that they will model to the focus class, devising the drama and rehearsing it until they are competent. In devising the piece the students can use the data from the surveys, interviews and discussions, indicating the conflicts of concern to the focus class, or they may use pieces previously devised during their learning the dramatic form.
In the last lesson or two before peer teaching commences, the key class groups try out their opening games and their forum theatre pieces with the rest of the class in a rehearsal.

Part Five: Teaching the focus classes
The peer teaching of the focus classes by the key class groups is ideally conducted over a number of weeks. In high schools, to minimise disruption it is best if this can happen during periods where there is parallel timetabling between the classes. During lessons when there is not parallel timetabling, the key class students have an opportunity to debrief and plan for their next peer teaching sessions. This time for reflection is particularly important in the first week of peer teaching.
The peer teaching sessions start with warm-up games to break the ice and overcome the nerves and shyness of both classes. Appropriate activities are described in Ways into drama work on the website.
The key class groups teach their focus class groups about the stages of conflict, and the basic underlying theory that they have learned, using enhanced forum theatre.

In smaller groups the focus class students, facilitated by the key class students, develop, share and explore their own enhanced forum theatre pieces. 
In high school contexts, both key and focus class teachers should avoid intervening during the key to focus class peer teaching unless there is physical danger or serious transgression of rules. In primary schools, there may need to be some teacher support for the younger peer teachers, but usually only in a consultative role.

At the beginning their peer teaching students will be tentative, the atmosphere uncertain, and the peer teachers will make mistakes. However, if allowed to work their way out of unexpected situations, they will meet the challenge and provide effective teaching. The experience gives them enormous satisfaction and the younger classes respect them more for it. With younger students the teacher may choose to offer more support for the peer teachers in the early part of the process.

Extension
The key class students’ essential contribution to Cooling Conflicts ceases at the end of their peer teaching of the focus classes. However there are two possible extensions for key class students.

The key class has a potential further role to play in assisting the focus class in its preparation for teaching younger peers. There may also be a need for further peer teaching of the focus class students to make them really competent in the techniques.
The key class students may also attend sessions of peer teaching conducted by focus class students, assisting with advice and support. This mentoring role will further enhance the peer relationship that has built up between key and focus class students.
The Fourth Phase of Cooling Conflicts is an optional theatre-in-education (TIE) project. A TIE project involves researching a conflict of direct concern to a community audience, either the school community or the wider community, and creating a piece of enhanced forum theatre that examines the conflict, which is then performed to that audience or a number of audiences. If it is possible, the key class should be involved in such a project, either as organisers, performers, or facilitators — or all three. For more information, go to Community theatre in education on the website.
4. Considerations
Time
Sufficient time needs to be allocated to the peer teaching of the focus class so that students are capable of passing on the knowledge and skills to younger students in relay classes, if this phase of the program is implemented.
Numbers

The number of key class students will generally determine the number of focus classes that can be accommodated in the program. As a general rule a group of about six key class students could deal with about fifteen focus class students. Therefore, a key class of 24 students could cater for two focus classes.

Space

While drama can be taught in classrooms, the students ideally need a cleared, safe space to move around in, rehearse, play and role-play, demonstrate and perform. A cleared classroom may be sufficient, especially if it is carpeted.

Noise can be a problem for neighbouring classes, and so, reciprocally, for the peer teaching of the focus classes. Doing drama about people in conflict, where often several groups will be working simultaneously on different scenes, generates a lot of noise — purposeful and controllable, but necessary.

A school hall might be better than a classroom, sometimes, especially if the numbers are large, but on the other hand, large empty public spaces can be intimidating. The acoustics may also be a problem in so large a place.
Working outside can be effective. However the space needs to be circumscribed especially for younger students to feel the space is manageable and to keep their attention focused.

Students also need to have some privacy in which to build belief in their work and take dramatic risks. So the space needs to be away from passers-by, whether teachers, other students or school visitors.

5. Assessment

The Cooling Conflicts learning activities provide a range of opportunities for effective and relevant assessment of outcomes for drama students.
Process and performance

Specific outcomes related to student work in devising and performing improvised drama could be assessed at a number of stages in the unit. When the students are learning to manipulate the styles of forum theatre and process drama, their abilities to manage the forms and apply them in improvised performance can be assessed as can their ability to work as part of a cooperative ensemble.

When they are working in their teaching groups to devise their enhanced forum theatre pieces, the process of forming this work can be assessed. When they perform these pieces to the focus classes as models, then performance outcomes can be assessed.

Written reflection

The keeping of a reflective account or journal of their involvement in Cooling Conflicts should be an essential task for students. These journals are valuable for the students in recording their involvement and encouraging detailed reflection on their learning about both conflict and drama. They are also useful as assessment instruments in measuring student achievement of a range of outcomes.
Assignments and tests
Set assignments and tests applied at different stages throughout the unit can be useful in measuring specific outcomes, both for conflict management and for drama. They can also supply the resources the students need for their work. 
For drama classes, a research assignment on Augusto Boal would increase the students’ understanding of forum theatre, just as some further study about process drama would lead to greater competence in using the techniques.
Assessment should be geared to acknowledging and evaluating the very considerable effort that is inevitably put into Cooling Conflicts. An overenthusiastic or over-meticulous approach to assessment may lead the students to feel that they are being ‘put under the gun’, given the considerable personal risks that they are taking. It may even detract from their performance in drama or peer teaching by leading them to be overcautious or over-dependent on planned procedures. 
An important part of any peer-teaching and of Cooling Conflicts in particular is the inspired, even radical changes of plan on instinct or quick negotiation to get themselves out of trouble. Some method of acknowledging and rewarding this within the assessment should be found.
6. Further information

Key class teachers are encouraged to engage in other sections of the website in order to gain an understanding of the rationale for the program and its general aims and intended outcomes.

The website also includes the Cooling Conflicts implementation chart which describes, in detail, the sequence of program implementation. For a more detailed description of how Cooling Conflicts is implemented at all its stages, including other teachers’ roles and responsibilities, go to the School coordinators’ handbook.
Key class teachers are encouraged to go to other sections of the website that relate to drama, conflict management and peer teaching, especially The context of drama in education.
Viewing the Cooling Conflicts video, available on DVD, is also a good introduction to the program’s implementation in schools and to its central dramatic form, enhanced forum theatre. Segments of the video are also available on the website.
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