SCHOOL COODINATORS’ HANDBOOK
1. Introduction

Cooling Conflicts involves teachers and classes from a variety of years and subjects and, sometimes, several schools. As a result the school coordinator plays a critical role in ensuring the success of the program.
A senior class, known as the key class, learns about conflict theory, and how to explore and handle conflict situations, through the use of a specific educational drama technique known as enhanced forum theatre. The key class students then teach these understandings and skills to younger students in classes known as focus classes. The focus class students may then pass on what they have learned to students in younger classes. These classes are referred to as relay classes.

The table below illustrates how different classes can be involved at different times in the program. The school coordinator can use this information when approaching teachers about involvement in Cooling Conflicts.
Program phases and class involvement

	
	PHASE
1
	PHASE
2
	PHASE3
(optional)
	PHASE 4
(optional)

	KEY
CLASS
	Learns about conflict theory and drama techniques. Prepares to teach focus classes.
	Teaches focus classes about conflict theory and drama techniques. 
	May assist focus class students to peer teach younger classes.
	Community Theatre in Education (TIE) project 

	FOCUS
CLASS
	No involvement
	Learns about conflict theory and drama techniques from key class students. May prepare to teach relay classes.
	May teach relay classes about conflict theory and drama techniques and/or present their drama pieces to a range of audiences. 
	Community Theatre in Education (TIE) project 

	RELAY CLASS
	No involvement
	No involvement
	Learns about conflict theory and drama techniques from relay class students. 
	May peer teach younger classes or present their drama pieces to a range of audiences.


2. Role of the school coordinator

The school coordinator is responsible for all aspects of the program’s management in the school. This involves:
· establishing a management structure
· integration of Cooling Conflicts into the curriculum and broader 
activities of the school
· indentifying classes and teachers to participate in the program
· ensuring effective school organisation.
Management structure

A management committee should be established to oversee the implementation of the program. Participating teachers should be represented on the committee.
At the outset of the program it is advisable that participating teachers meet with the coordinator to plan for implementation, develop a timeline and establish responsibilities. The Cooling Conflicts implementation chart, available on the website in Microsoft Word format, can be used to assist in this process. 
Further meetings will be necessary but may only require the attendance of particular members of the full team. These meetings will require coordination and the attendance of the school coordinator.
In addition to the key personnel mentioned above, the management committee may include other staff, depending on the purposes a school has in implementing the program. If, for instance, Cooling Conflicts is being implemented to support an anti-bullying program, it would be beneficial to include personnel involved in that initiative.
The school may also seek the support of regional personnel. Multicultural/ESL Consultants, Regional Equity Coordinators, Aboriginal Education Consultants, members of the region’s behaviour team and Student Welfare Consultants might each be appropriate candidates for inclusion on particular occasions.
Integrating Cooling Conflicts into school programs
Cooling Conflicts is not an add-on program and can be integrated into the curriculum. The content can be used as the basis of a unit of work in either Stage 5 or the preliminary Stage 6 drama courses or integrated into a Stage 3 unit of work incorporating aspects of the Creative Arts, HSIE and PDHPE syllabuses. 
In Stages 4 or 5, the content can also be integrated with the teaching of non-drama courses in curriculum areas such as English, personal development, Aboriginal studies, geography and history. 
The program can also be integrated with broader school priorities in relation to Aboriginal education, anti-racism education, drug education, multicultural education, peer support, anti-bullying, leadership and/or social and emotional learning programs and primary to high school transition.
Selection of classes

Key class

It is advisable to choose the most senior practicable class to be the key class. Students in these classes will have the maturity to more easily handle the drama techniques and lead the program through peer teaching. In primary schools, the key class should be a Stage 3 class. In high schools, the key class is preferably a drama class, studying either the Stage 6 drama preliminary course in Year 11 or the 7–10 drama course in Year 9 or 10.  
Alternatively, the key class in a high school may be an English class studying a drama unit, or even a PDHPE or HSIE class in which the study of conflict is consistent with syllabus outcomes. These classes, however, may have less experience of drama and take longer to master the dramatic forms. 
The key class could also be a Stage 4 class if the focus classes are from a feeder primary school.

The key class teacher should have some training and/or experience in drama or be willing to receive some additional training. They need to be able to impart the skills that the key class students need in order to effectively teach their younger peers. This is critical to the success of the program. Effective peer teaching eases the burden on the focus class teachers and on the key class teachers and on the school coordinator.

Focus classes

Focus classes should be younger classes studying subjects in which the study of conflict is consistent with syllabus outcomes.

As a general rule, allow a minimum of two years in age between the students of the key class and those of the focus classes, especially in high school contexts.

In high school it is advisable to select focus classes that share timetable space with the key class. It is not necessary to find classes that are always parallel timetabled. Time away from each other during the peer teaching period is beneficial for students of both classes. Key class students can use such time to replan their peer teaching and the focus class teacher can use this time to reinforce understanding about conflict and make connections with their students’ own studies.

However, it is important to select focus class teachers who have an interest in, and commitment to, the program. In selecting focus classes, the school coordinator will need to balance the advantages of parallel timetabling with the necessity of a positive commitment from staff.

The number of focus classes participating in Cooling Conflicts will vary according to the number of key class students. As a general rule allow about 12 key class students for each focus class. Schools may also wish to restrict the number of focus classes, especially in the first year of implementation, in order to reduce disruption to school routine.

Relay classes 
Relay classes are usually in a primary school. They would normally be Stage 3 classes if the focus class was from a high school or Stage 2 classes if the focus class was in their own school. The primary school chooses the appropriate classes, subject to the number of classes the focus class students can manage to peer teach. 
Some high schools may choose to have their Year 7 classes act as the relay classes. In such cases it is important to ensure that the focus classes are Year 9. 
In primary schools conducting the program independently the relay class may be too young to fully benefit from the program. Schools will need to consider adjustments to the program in order to include such classes.
School organisation

Cooling Conflicts is designed to be as non-disruptive to school organisation as possible. This is achieved by integrating the teaching of conflict theory, and the dramatic techniques that can be used to understand and manage conflict, into the usual teaching programs of the school.

However, there are still likely to be changes to school routine caused by implementing the program. The school coordinator can minimise disruption by predicting times when changes to routine will be necessary and planning for them.

Length of program

The time taken to complete the program will depend on a number of factors, including:

· the key class teacher’s and students’ experience and confidence in drama
· the amount of time allocated to Cooling Conflicts by the key class teacher as part of the students’ learning program 
· in high school, the number of occurrences of parallel timetabling between the key and focus classes in which the peer teaching can take place
· variations to school routine, such as sports carnivals and examination periods, that impact on the above
· the viability of varying school routines to assist in implementing the program
· the proximity of participating schools to each other.
Indicative hours
Subject to the variables mentioned above, the following indicative hours apply:
Phase 1: Key class - up to 22 hours face-to-face key class teacher to key class students in high schools. In primary schools the teaching is integrated into the program with sufficient hours for the students to learn the techniques and consider how to peer teach them.
Phase 2: Key and focus classes - up to 10 hours including four to six hours face-to-face peer teaching in high schools. In primary schools less time would be appropriate.
Phase 3: Focus and relay classes - great variation according to model adopted (see Focus and relay class teachers’ handbook on the website).

Roles and responsibilities
The Cooling Conflicts implementation chart, available on the website, indicates, in sequence, the roles and responsibilities of personnel involved in Cooling Conflicts. As mentioned above, school coordinators can use the table as a basis of an action plan to support the implementation of the program. 
3. Further information

School coordinators are encouraged to engage in other sections of the website in order to gain an understanding of the rationale for the program and its general aims and intended outcomes.
The website also includes the Cooling Conflicts implementation chart which describes, in detail, the sequence of program implementation.
Viewing the Cooling Conflicts video, available on DVD, is also a good introduction to the program’s implementation in schools and to its central dramatic form, enhanced forum theatre. Segments of the video are also available on the website.
It is advisable for school coordinators to read the Key class teacher’s handbook and the Focus and relay class teachers’ handbook, to ensure a thorough knowledge of the roles of these teachers in the program.
The website also includes sections on drama techniques and on conflict theory that may also be of interest to school coordinators.
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